











were	 interviewed.	According	 to	 the	 results,	 academics	 think	 that	 academic	 freedom	was	not	
defined	well	 in	 the	current	higher	education	management	system	and	while	defining	 it,	 they	
stressed	the	“function	and	constraints	of	research.”	Moreover,	most	academics	were	not	satisfied	
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Bu	 çalışma,	 Türkiye’deki	 akademisyenlerin	 akademik	 özgürlük	 algılarının	 ortaya	
çıkartılması	 amacıyla	 yürütülmüştür.	 Nitel	 olarak	 yürütülen	 bu	 çalışma	 kapsamında,	 devlet	
ve	vakıf	üniversitelerinde	çalışan	30	akademisyenle	görüşmeler	gerçekleştirilmiştir.	Araştırma	
sonuçlarına	 göre;	 akademisyenler,	 akademik	 özgürlüğün	 yükseköğretim	 yönetim	 sisteminde	
iyi	 tanımlanmadığı	 ve	 kendileri	 tanımlarken	 “araştırmanın	 işlevi	 ve	 sınırlılıkları”	 üzerinde	
durmaktadırlar.	 Akademisyenlerin	 büyük	 bir	 kısmı,	 akademik	 özgürlük	 uygulamalarından	
memnun	 olmadıklarını	 ve	 son	 yıllarda	 bu	 anlamda	 geriye	 doğru	 bir	 gidiş	 yaşandığını	
belirtmektedirler.	Ayrıca	akademisyenler,	üniversitenin	 rollerine	dair	neoliberal	 tartışmaların,	
akademik	 özgürlük	 algılarıyla	 ilgili	 önemli	 bir	 dönüşüme	 neden	 olduğunu	 vurgulamakta	






In	 the	 last	 decade	 of	 the	 20th	 century,	 many	 countries	 encountered	 economic,	 political,	
demographic,	 technological,	 and	 social	 pressures	 that	 made	 them	 reappraise	 the	 roles	 of	
governments	and	schools	(Björkman,	2007;	Henkel,	2007;	Neave,	2004).	These	pressures	affected	




As	a	sub-component	of	university	autonomy,	academic	 freedom	refers	 to	 the	 freedom	of	
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academics	 to	 study,	 teach,	 research,	 and	publish	 the	 results	 of	 their	 research	 studies	without	
being	interfered.	In	this	context,	academic	freedom	is	the	most	essential	value	for	a	university.	
It	 is	 understood	 that	 academic	 freedom	 enhances	 the	 pursuit	 and	 application	 of	worthwhile	
knowledge,	 and,	 as	 such,	 it	 is	 supported	 by	 society	 through	 funding	 academics	 and	 their	
institutions.	 It	 also	 embodies	 an	 acceptance	by	 academics	 of	 the	need	 to	 encourage	openness	
and	flexibility	in	academic	work	and	of	their	accountability	to	each	other	and	society	in	general	
(Tight,	 1988).	Academic	 freedom,	 for	 academics,	 is	 generally	 assumed	 to	 include	 the	 right	 to	
participate	in	the	governance	of	their	institution	and	its	policy-making	process.	This	means	they	
have	the	right	to	decide	what	and	how	to	teach,	research	topics,	travel	and	communicate	with	
their	 colleagues	 (Akerlind	&	Kayrooz,2003;	Rendel,1988).	Academic	 freedom	at	universities	 is	
crucial	to	conduct	research,	discuss	problems,	and	express	conclusions	freely	in	the	field	of	study.	
It	is	also	essential	to	be	able	to	lecture	without	being	interfered	with	by	political	authorities	or	


















university	partnerships	and	 the	commercialization	of	 research.	At	 the	same	 time,	 societal	and	
governmental	calls	for	accountability	put	new	stress	on	universities	and	their	members	(Akerlind	
&	 Kayrooz,	 2003;	 Hayes,	 2009;	 Kayrooz,	 2006;	 O’Neil,	 2009;	 Palfreyman,	 2007).	 Therefore,	

























abstract	 knowledge.	 However,	 at	 that	 time,	 universities	 were	 controlled	more	 strictly	 by	 the	
government.	When	it	was	difficult	to	control	universities,	academic	freedom	was	limited.	As	a	














in	 1981.	 According	 to	 this	 law,	 “universities	 are	 judicial	 structures	 which	 are	 managed	 and	
supervised	 by	 the	 organs	 selected	 among	 them.	 University	 organs,	 academics	 and	 teaching	
assistants	cannot	be	removed	from	their	posts	for	no	reason	by	authorities	outside	the	university”	
(YÖK	 2007).	 Under	 this	 law,	 the	 Higher	 Education	 Council	 (YÖK)	 was	 established	 to	 plan	
and	 coordinate	 studies	 at	 universities.	 Since	 its	 establishment,	 YÖK	 has	 been	 criticized.	 One	
criticism	was	that	YÖK	dramatically	changed	the	acquired	rights	provided	by	previous	reforms.	





They	 should	 also	 be	 centers	 of	 democratic	 and	 free	 thought,	 not	 commercial	 institutions.	As	
far	as	academic	freedom	is	concerned,	the	current	situation	is	hopeless.	Another	issue	was	that	
YÖK	offered	“social	demand	approach”	in	planning	which	meant	mass	education	at	universities	






Strategy	 of	 Turkey	 Document”	 (YÖK,	 2007)	 to	 reshape	 universities	 for	 the	 future,	 academic	
freedom	was	defined	 in	 commercial	 terms	by	 referring	 to	 the	Bologna	process	which	enables	
free	circulation	of	teaching	staff,	students,	and	administrative	staff.	In	reference	to	the	Bologna	
and	Lisbon	declarations,	both	The	Higher	Education	Strategy	of	Turkey	Document	and	Turkish	
Industrialists’	 and	 Businessmen’	 s	Association	 (TUSIAD)	 reports	 aimed	 to	 establish	 a	 higher	
education	area	to	transform	universities	into	commercial	structures.	The	new	role	of	universities	
in	this	report	was	to	pursue	research-development	(AR-GE)	issues	(TUSIAD,	2008).	In	TUSIAD’s	






























foundation	universities	 in	 the	2009/2010	academic	year	 in	Turkey.	They	were	 selected	using	a	
purposive	sampling	method,	and	the	data	were	collected	using	the	“repertory	grid”	technique,	
which	is	a	constructed	interviewed	method.	The	repertory	grid	technique	procedure	can	best	be	
characterized	 as	 a	 semi-structured	 interview	 (face-to-face,	 computerized,	 or	 phone	 interview)	
in	which	the	respondent	is	confronted	with	a	triad	of	elements	and	then	asked	to	specify	some	





Title Prof.	Dr.	(4) Assist.	Prof	(9)Assoc.	Prof.	(10) Instructor	(4) Res.	Assist.	(3)
Discipline Social	Sciences	(24) Sciences	(5) Arts	(1) Health	(-) Other	(-)
Length	of	
Service































defined	 term	 in	 the	 current	 higher	 education	 system?	What	 do	 you	 understand	 by	 academic	 freedom	
personally?	How	relevant/important	is	academic	freedom	to	you	in	your	teaching	and	research	process?	
















do	 you	 understand	 by	 academic	 freedom	 personally?	 How	 relevant/important	 is	 academic	
freedom	to	you	in	your	teaching	and	research	process?	What	are	the	components	of	academic	
freedom?


















Examples	may	 include	 products	 and	 facilities	 such	 as	 copyright,	 research	 funding,	 academic	
support,	and	research	studies.
Reliability	and	Validity
Here,	 the	 interviewer	 played	 the	 role	 of	 facilitator	 and	 listener	 by	 asking	 questions	 and	
recording	 the	 answers	 without	 leading	 the	 participants.	 They	 were	 interviewed	 with	 semi-
structured	 questions	developed	 by	 the	 researcher	 himself.	 Interviews	have	 been	widely	 used	
lately	 as	 they	provide	 in-depth	 answers.	 The	questions	were	 reviewed	by	 six	field	 experts	 to	
ensure	 content	 validity.	 The	 latest	 forms	of	 the	 questions	were	developed	with	 these	 experts’	
suggestions.	 In	 addition,	 the	 academics	 were	 content	 enough	 with	 the	 confidentiality	 of	 the	
research	 to	 get	 in-depth	 answers	without	 any	 hesitation.	 The	 locations	were	 chosen	 to	 avoid	













perspective,	 and	 it	 is	 recognized	 that	 a	different	 researcher	may	 identify	different	 features	 of	
importance	within	the	same	data	sets	(Bogdan	&	Biklen,	1998;	Creswell,	2002).	Finally,	although	
the	 researcher	 tried	 to	 look	 for	 equal	 gender	 representation	 in	 this	 study,	 it	 was	 impossible	



























Most	 academics	 conveyed	 they	were	not	 satisfied	with	 academic	 freedom	 in	 the	 current	







Some	 academics	 stated	 academic	 freedom	 was	 affected	 deeply	 by	 the	 decision-making	
process.	 In	 addition,	 one	 academic	 confessed,	 “Decisions	 are	made	 in	 small	 groups	 and	 this	












to	 obey.	We	 should	 be	 accepted	 as	we	 are	 because	 if	we	 feel	 valuable,	we	 can	 be	 successful.	
Academic	freedom	is	 important	 in	this	sense	otherwise	it	 is	 impossible	to	do	research	in	such	
an	atmosphere”	 (GD1).	To	 some	academics,	 it	 is	 important	 for	 creative	 ideas	because	 as	 they	
revealed,	“how	an	academic	can	be	productive	behind	the	iron	bars,	so	thought	must	be	free”	














out	 of	 the	 bottle	 and	 neither	 universities	 nor	 academics	 are	 the	 same.	 Research-development	
(ARGE)	 discourses	 became	 more	 distinctive	 and	 academics	 are	 following	 either	 projects	 or	
money”	(GV4).	
On	the	other	hand,	one	academic	specified	these	discussions	helped	universities	to	broaden	
freedom	 as	 well.	 To	 him,	 university-industry	 partnership	 is	 important,	 and	 they	 can	 work	
collaboratively.	He	also	claimed,	“There	is	a	negative	correlation	between	these	initiations	and	
academic	 freedom	and	 these	 concepts	have	 some	 limitations,	 but	 they	 also	 affect	universities	





freedom	 should	 be	 reviewed	 because	 people’s	 perceptions	 have	 changed.	 Researchers	 have	
started	to	change	their	direction;	they	are	now	unprotected	against	attacks.	Despite	everything,	



















and	 a	 number	 of	 results	were	 obtained.	According	 to	 the	 results,	 academic	 freedom	was	 not	
defined	well	in	the	system.	This	situation	may	stem	from	frequent	changes	in	higher	education	
system	 due	 to	 some	 economic	 and	 political	 reasons.	Another	 result	 revealed	 that,	 while	 the	
academics	were	asked	to	define	academic	freedom,	they	focused	heavily	on	the	“function	and	














another	 result,	most	academics	attached	 importance	 to	boards	and	governing	bodies	with	 the	
participation	of	all	partners,	even	unions,	civil	society	organizations,	and	students.	Academics	




Furthermore,	 it	 was	 also	 found	 that	 recent	 neo-liberal	 discussions	 caused	 a	 dramatic	
transformation	 and	 deterioration	 of	 the	 perception	 of	 academic	 freedom	 among	 academics	
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